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1. Introduction

At Montpelier Primary School, we believe that every child has the capacity to thrive, grow and
make positive choices. Our approach to behaviour is rooted in inclusion, respect and the
belief that behaviour can be taught, supported and transformed. We focus on developing
responsible, confident citizens who contribute positively to their community — now and in
the future.

Using a therapeutic approach, we seek to understand each child's individual needs and
experiences, recognising the barriers they may face. Through empathy, guidance and
structured support, we empower children to take ownership of their actions, learn
constructive solutions and build strong, lifelong self-regulation skills.

Our school provides a secure, caring and stimulating environment where relationships
flourish and where effective teaching and learning can take place. We are proud to foster a
culture in which every child feels safe, valued and ready to succeed.

At the heart of this policy lies our school BASICS values:

* Belonging — Learners want to feel part of the shared experience —involve them.

¢ Aspiration — Learners want to know they can improve their worth — see their benefits.

¢ Safety — Learners want to know they are free from intimidation and humiliation — create a
‘No-put-down’ zone.

¢ Identity — Learners want to know they are recognised — value their individuality.

¢ Challenge — Learners need to be stretched — extend their comfort zone.

e Success — Learners want the satisfaction of success — notice them improving.
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As a Rights Respecting School, we embed the UN Convention on the Rights of the Child
throughout our curriculum and behaviour practices.




2. Legislative and Statutory Framework

This behaviour policy is underpinned by statutory guidance and legislation that governs the
expectations and responsibilities of schools in England. In accordance with Section 88 of the
Education and Inspections Act 2006, the governing body must ensure that policies promoting
good behaviour and discipline are pursued throughout the school. The policy also reflects
guidance from the Department for Education (DfE), including Behaviour in Schools: Advice for
Headteachers and School Staff (2022), which outlines best practice for creating inclusive and
supportive behaviour systems. Additionally, the policy aligns with the Equality Act 2010,
ensuring that reasonable adjustments are made for pupils with protected characteristics, and
the SEND Code of Practice (2015), which emphasises the importance of understanding and
responding to the needs of children with special educational needs and disabilities. This
framework ensures that our therapeutic approach is legally compliant, inclusive, and responsive
to the diverse needs of our school community.

Policy Principles

Planning and managing children’s behaviour creates a link between children’s mental health and
behaviour. (See DfE White Paper: Mental Health and Behaviour in Schools November

2018). This policy is based on the rights, responsibilities and needs of individual and

groups of pupils;

v We all have the right to feel safe

v We all have the right to work and learn

v We all have the right to be respected

v We all are responsible members of our school community
Related documents

Safeguarding Policy

Teaching and Learning Policy
Equality Policy

Anti-Bullying Policy

Inclusion Policy — Local Offer
Pastoral Care Policy

Use of Reasonable Force Guidelines

3. Our Therapeutic Approach

e This policy is underpinned by the three principles of Therapeutic Thinking — behaviour is
communication, equity and inclusion.

e At Montpelier we believe that positive experiences create positive feelings and positive
feelings create positive behaviour




e We look for the root causes from feelings and experiences and put in place natural and
meaningful consequences when needed

o We model therapeutic practices with all children, adults in school and parents or visitors
from outside

e QOurlanguage is chosen carefully to be clear, calm and outcome focused

e We aim to practise the principle ‘praise in public, reprimand in private’

e QOur children understand their rights through the Convention on the Rights of the Child

e Qur children understand the school's high expectations through clear boundaries and
predictable routines and all children know they will be treated with high levels of
nurture, empathy and regulated responses to their behaviour

e We are an anti-racist school and we do not tolerate racism

Therapeutic Tree

Behaviours

Feelings

Experiences

Dynamic Definition

The dynamic is everyone is affected by the school or establishment supporting the child. At the
centre of a school dynamic are those people who are there all the time, including staff and
children. The centre of the dynamic ripples out to include parents, extended families, carers,
governors, the local community, occasional visitors etc. Every child has a dynamic, every
member of staff, every class, every school, simply it means those affected by.

The relationships people have with each other and the study of how these relationships can
change. The way in which people react to each other in a particular situation. The interactions
of people when they are grouped with others through either choice or circumstance.
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Policy Aims

=  To establish and maintain a fair and therapeutic approach which enables effective
learning to take place in a school where children feel happy, secure and safe

= To promote the inseparable link between teaching, learning and behaviour.

=  To equip staff with confidence in applying a therapeutic approach in all their
interactions in the school

= Toreduce incidents of difficult or dangerous behaviours so that the school is a positive
and safe environment for children and staff

= Todevelop in children a sense of belonging and responsibility for their own actions in
the knowledge they will be treated fairly.

We provide pupils with what they need to succeed in their learning. We endeavour to
create a culture which inspires a love of learning through emotional and social
intelligence and a responsibility of self-discipline and respect for others.

Equity and Equality
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Equality is treating everybody the same.

Equality aims to promote fairness, but it can only work if everyone starts from the same place
and needs the same help.

Equity is giving everyone what they need to achieve success. At Montpelier Primary School we
advocate for each child to receive the resources, experiences, appropriate interventions and
support in their learning to achieve their full potential.

How we TEACH valued behaviour

Relationships Children should want to do something because of the quality
of their relationships. The more you know about the child,
the more therapeutic you can be




Role Modelling

This is essential — for e.g. we must show them how to ‘play
nicely’ by playing with them
Modelling courteous behaviour expected of pupils

Consistency

Consistency and clarity in our values, not equality.
Predictable systems and language including non-verbal
systems

Routines

Model, practice, repeat, daily expectations to create
predictable routines to maximise feeling of emotional safety
and learning in our school

Prioritising Valued behaviour

Notice valued behaviour in every child.

Planning alternatives to
unsocial behaviour

Playground plan, Appendix 7

Reward and positive
reinforcement

Should be given freely and unexpectedly, not as a form of
bribery. Use early and least —intrusive interventions to deal
with low level unsocial behaviour

Feedback and recognition

Give feedback when something has not been asked for —
don’t just celebrate the things that are expected (e.g. sticker
for holding the door open — this should be the norm)

Comfort and forgiveness

Understanding and know that we will do it differently
tomorrow

Ignoring

Unsocial and low - level behaviours, giving time for unsocial
behaviour to stop — do not give attention to these behaviours

Positive language

Tell children what you would like to see, not what you don’t
e.g. Stop and walk thank you, rather than don’t run

Restorative Practice

Follow up the behaviour, it’s impact and consequences at the
appropriate time, after regulation has taken place/provide
strategies for further occurrences. Restorative approaches
refer to a range of methods and strategies which can be used
both to prevent relationship-damaging incidents from
happening and to resolve them if they do happen

We manage the development of internal discipline to gradually replace external discipline —

using an approach based on self -direction and self —motivation for a positive, predictable and

safe environment for all.




4. Responsibilities across the school community

Everyone is responsible for:

¢ Being positive role models.

¢ Ensuring that they are fully aware of the therapeutic behaviour approach that is expected at
Montpelier.

¢ Creating a calm and well-ordered environment for teaching and learning and promoting a
pride in it.

¢ Establishing and maintaining high expectations at all times and noticing or praising when
expectations (however small) are reached or exceeded.

¢ Creating an atmosphere whereby pupils and adults are treated as individuals whose rights,
values, beliefs and cultures are respected.

¢ Ensuring they strive to develop positive working relationships with all members of the school
community by demonstrating mutual respect and tolerance.

¢ Recognising bullying and unkindness when it occurs and taking the necessary steps to deal
with unacceptable conduct in a constructive manner (see Anti -Bullying Policy).

e Consistently promoting valued behaviour: “treat others as we would like to be treated”.

¢ Facilitating learning about relationships and behaviour.

Governors are responsible for:
Monitoring and Evaluating the impact of the Policy.

The Senior Leadership Team are responsible for:

¢ A positive school ethos by establishing a happy, safe, secure and well -maintained school
environment.

¢ Ensuring that no pupil will be discriminated against race, religion, culture or other individual
needs and ensuring the safety of all.

* Regular and clear communication with parents about the role they are expected to play in the
development of their child’s behaviour at school.

e Effective monitoring and review of therapeutic behaviours throughout the school.

¢ Recording and monitoring incidents of a serious nature, taking steps to ensure that they

do not recur.

® Regular training on a whole school basis and for individuals both as part of the school’s
induction process and as part of an individual’s training needs.

All staff members are responsible for:

¢ Using positive therapeutic behaviour techniques to encourage socially responsible behaviour.
* Pro-actively seeking ways to avoid difficult and dangerous behaviours arising through priming
children about expectations and pre-empting, where possible, when situations may arise.

¢ Recognising and valuing the needs of individual pupils according to social and academic ability

7




to enable them to achieve their full potential.

¢ Ensuring that children behave in a way that is safe for themselves and others by taking action
to prevent accidents and difficult/dangerous behaviours before they occur (e.g. stopping a ‘silly’
game from continuing) both in the classroom and playground.

¢ Enabling pupils to take an increasing responsibility for their own learning and conduct.

¢ Implementing behaviour guidelines using the school systems for rewards and

consequences - taking consistent and firm action to prevent one pupil from taking away another
pupil’s right to learn or feel safe.

¢ Ensuring there is always effective supervision of all pupils (i.e. ‘walking’ the playground and
ensuring pupils are not left anywhere without supervision).

* Providing opportunities for pupils to share their beliefs of acceptable and unacceptable
behaviour and creating a class charter.

e Liaising with parents about matters which affect their child’s happiness, progress and
behaviour by keeping the parents well informed and attending meetings when requested.

¢ Planning a programme of Religious Education and PSHE to promote valued behaviour and how
to deal with difficult and dangerous behaviours.

¢ Ensuring that new pupils understand the procedures and guidelines that are in place, logging
detrimental and anti-social behaviour on Sleuth.

All parents/carers are expected to:

¢ Accept, contribute to and support the school’s codes of behaviour and therapeutic
approach for staff and pupils.

¢ Accept responsibility for the conduct of their children and offering encouragement or
sanctions when appropriate.

¢ Liaise about matters which affect their child’s happiness, progress and behaviour by
keeping the school well informed about situations at home that could affect their child’s
behaviour in school and attending meetings when requested.

What we expect from pupils:

¢ Behave in a way that always supports the BASICS values in school.

¢ Become increasingly responsible for the school environment and for their own

learning and behaviour.

 Take responsibility for their own actions and knowing the consequences they will have.

* Show respect for each other and for each other’s property and resources as well as for school
property.

 Take pride in their learning, actions and appearance.

* Value each other’s opinions.

5. Strategies and provisions used to support valued behaviour at
Montpelier Primary School




Whole School Rewards

We praise and reward children for valued behaviour, social skills and effort with work
throughout the school week and in a variety of ways:

Learning Achievement Awards

One child from each class is presented with a certificate to highlight an area of success in
learning, usually linked to Building Learning Power (BLP) skills.

¢ Class teachers are responsible for keeping a record of awards to ensure the system is fairly
applied and all children get recognised at some point in the academic year at least once. This
should be recorded on share point so that other staff members can access the records easily.

Lining up award

Golden tokens will be awarded for classes who line up well and a reward chart is displayed in
the corridors for both KS1 and KS2. The tokens/award stickers will be counted and the class with
the most tokens/stickers each week will be rewarded in assembly with a certificate to display on
their door in KS1 and extra playtime in both KS1 and KS2.

Positive recognition:

e verbal praise

e name on board the BASICS balloon

e stickers

e public praise in front of the group/class or private if appropriate for a certain child

e Recognition board — teachers place the names of pupils they have recognised for
demonstrating a targeted learning skill such as collaborating effectively, demonstrating
clear reasoning or resilience

e positive comments in children’ books

e class privileges

e notes to parallel teachers or the senior management team. Children asked to share
work or act to be congratulated on with a member of SLT

‘Well Done’ Notes

‘Well Done’ notes should be given for the pupil to take home as an acknowledgement of a
particular achievement. This will enable parents to reinforce the teacher’s praise at home. As a
minimum, at least one well done slip should be sent home each term for each child. This should
be for work praised in the good work assembly and for showing positive behaviour for learning
by setting a good example to others in terms of behaviour, learning and care. The class teacher
should keep a tick list to ensure all children are accounted for.
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Other adults who work in the school should also give well done slips to children who set a
positive example. The pupil should be encouraged to show the slip to the class teacher, who will
reward the pupil.

Merits

Children will be awarded a merit to acknowledge achievement in learning:
Outstanding work

Effort to improve learning

Exemplary learning behaviour

Class code of conduct / Star Time

Whole class rewards should be given for following the class code of conduct.

Rewards should take the form of stars in a jar.

Achieving the class target should be rewarded by 15 minutes Star Time.

The Star Time activity should be chosen by the children from a range of options and may vary.
Examples are; extra playtime, a favourite class game, an activity from a choosing box, a quiz or
class game.

Provisions

School’s Counselling Partnership

Some children are given support by the school counsellor by visiting the SPACE or receiving
longer term therapy. The school counsellor helps children with emotional/mental health issues
presenting in school and meets regularly with the child; the child’s parents/carer; and SENCo.

Zones of Regulation (Emotional/Sensory Regulation)

We use the Zones of Regulation approach on a whole class, targets and/or individual level. This
is a simple coloured scaling system (red/yellow/green/blue) which encourages children to
regularly consider their emotional/sensory wellbeing. In this system, the ‘Just Right’ colour is
green (calm, content, ready to learn); the blue colour represents feeling tired/lethargic/low; the
yellow colour represents feeling anxious/fizzy/stressed/over - stimulated and the red colour
represents anger/meltdown/shutdown.

Children learn to know what helps them feel better (eg move from the yellow zone back to the
green or stimulate themselves out of the blue zone into the green). Some children need an adult
to notice their emotional/sensory state to help them regulate.

Movement Breaks/ Therapeutic plans

Children who may have difficulties with attention / impulse control / concentration / other
behavioural challenges can respond positively to additional planning to meet their sensory
needs — even if these needs are not obvious.
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Social Skills/ ELSA (Emotional Literacy Support Assistant)
Social skills and ELSA groups are set up within the school to support pupils with identified needs.
These groups help children to develop valued skills to succeed in the school environment.

Circle of Friends

On rare occasions, and with the child’s and parent’s permission, we may set up a Circle of
Friends around a child. This is a team of peer supporters who take on the role of supporting a
child who wants to make a change but is struggling to do so alone or who is trying to develop
the skills of friendship and needs help. This is adult-led and adult- supported throughout.

6. Support for pupils with additional needs

At Montpelier Primary School, we recognise that some pupils may require additional support to
manage their behaviour due to underlying needs such as trauma, neurodiversity, or social,
emotional and mental health (SEMH) challenges. Our therapeutic approach ensures that
behaviour is understood in context, and that pupils are supported through personalised
strategies that promote regulation, connection and growth. Individual plans are developed
collaboratively with the SENDCO, parents/carers, and external professionals where appropriate,
ensuring consistency and clarity. We make reasonable adjustments in line with the Equality Act
2010 and the SEND Code of Practice 2015, and we work closely with multi-agency teams to
provide holistic support. Our aim is to foster inclusion, reduce barriers to learning, and help
every child feel safe, valued and understood.

We benefit from advice from:
Springhallow Outreach Support
Schools Counselling Partnership
Ealing Primary Centre
Educational Psychology service
Speech and Language therapists
Occupational Therapists
CAMHS

Ealing Children’s Services EHAP, SAFE and ECIRS teams
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Flexible support for vulnerable or disadvantaged pupils

There are a small number of children who will need a far greater amount of support in managing
their own impulses / behaviour. Some children have special educational needs or disabilities
(such as autism; ADHD; attachment disorder) or underlying mental health conditions and
specific, individual plans/additional support need to be planned to ensure these children are
supported to reach the same positive behaviour goals. We have a clear Equalities Policy (based
upon our duties under the Equality Act 2010) and believe that all children have the same rights
although they may have very different needs. This does not mean that we create differing
expectations of behaviour for different children — rather that we use bespoke strategies and
support to enable children to meet same high expectations as everyone else.

We occasionally draw up an individual support plan for a child’s positive behaviour
development.

Children with significant social, emotional and mental health challenges

In cases of children who present long -standing and persistent behavioural difficulties which do
not respond to intervention, we may refer the child to EPC (Ealing Primary Centre), CAMHS
(Child and Adolescent Mental Health Service) or an Educational Psychologist with parental/carer
consent.

Recognising the impact of SEND on behaviour

At Montpelier, we recognise that some behaviours may be the result of underlying
special educational needs, disabilities, mental health difficulties or communication
barriers. Behaviour is therefore addressed in a way that is fair, consistent and
inclusive, with safeguarding, dignity and equity at the heart of our approach. While we
recognise some conditions including Autism or ADHD may cause pupils behaviour to
be different from others, special needs cannot be used as an excuse for poor
behaviour, especially if other children are hurt. As a school we endeavour to make
appropriate reasonable adjustments and clear guidance to help support children to
understand the consequences of their actions and direct behaviours to being more
appropriate so children can function well as members of the community.

Principles
e All pupils are held to high expectations, but reasonable adjustments are
made in line with the Equality Act 2010 and SEND Code of Practice 2015.
e Behaviour is seen as communication of need; staff seek to understand
underlying triggers rather than focusing only on the surface behaviour.
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Detrimental and dangerous behaviour is always addressed, but responses
are proportionate and tailored to the individual pupil.

Staff Response

When responding to incidents involving pupils with SEND:

De-escalation strategies (e.g. scripts, calming techniques, movement
breaks and sensory circuits) are prioritised.

Staff consult with the SENDCo and/or relevant specialists (e.g. Speech and
Language, Educational Psychology, Thrive practitioner) where patterns of
behaviour emerge.

Functional assessments of behaviour (e.g. ABC charts) are used to identify
triggers, unmet needs and effective interventions.

Pupils are given additional processing time and opportunities for co-
regulation before reasoning or reflection.

Staff consider whether inconvenient/detrimental/dangerous behaviour is
linked to unmet SEND needs, safeguarding concerns, or mental health and
respond accordingly.

Adjustments to sanctions may be made (e.g. shorter timeouts, restorative
activities rather than removal), ensuring pupils can reintegrate
successfully.

Support and Intervention

Where behaviour is persistent, pupils may have a Pastoral Support Plan
(PSP) or an Individual Behaviour Support Plan (IBSP), reviewed regularly
with parents and the SENDCo or another senior leader.

Targets are specific, measurable and achievable, with success reinforced
through praise and rewards.

Interventions such as school counselling partnership, Zones of Regulation,
alternative playtime provision and sensory breaks are used to build self-
regulation and resilience.

Pupils are supported to reflect on behaviour through restorative
conversations pitched at their developmental level (not only chronological

age).

Safeguarding and Oversight

Behaviour incidents involving pupils with SEND are monitored
Leaders act swiftly to address inequalities and ensure systems are inclusive.

Parents are engaged as partners at every stage, ensuring a joined-up
approach between school and home.
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Adapting sanctions for pupils with SEND or who is new to English

When considering a behavioural sanction for a pupil with SEND or who is new to
English, staff ensure decisions are fair, lawful and inclusive. Staff and leaders will
carefully reflect on:
e Whether the pupil was unable to understand the rule or instruction, even
when explained in their home language or with additional support.
e Whether the pupil was unable to act differently at the time due to their
SEND or related needs.
e Whether the pupil’s behaviour, such as aggression, may have been a
manifestation of their particular SEND.

In such cases, the school will:
e Assess whether a sanction is appropriate, and

e Where necessary, apply reasonable adjustments to the sanction so it
remains proportionate, supportive and legally compliant.

This approach ensures that pupils with additional needs are treated with fairness
and dignity, while maintaining the school’s high standards of behaviour for all.

Considering whether a pupil displaying challenging behaviour may have
unidentified SEND

e The school’s Special Educational Needs and Disability Coordinator
(SENDCo) may evaluate any pupil who exhibits persistent or challenging
behaviour to determine whether there are underlying needs that are not
being met.

e Where necessary, the SENDCo will seek support and advice from specialist
teachers, educational psychologists, medical practitioners or other
relevant professionals to ensure needs are accurately identified and
supported.

e When acute needs are identified, the school will liaise with external
agencies and develop a personalised support programme for the pupil.

e Parents are engaged as key partners in this process. Plans are created
collaboratively, with clear targets and reviewed regularly to assess progress
and adapt support as needed.

This approach ensures that behaviour is addressed in a way that is inclusive,
proactive and rooted in meeting pupils’ holistic needs, reducing barriers to
learning and safeguarding pupil wellbeing.
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Pupils with an education, health and care (EHC) plan

e The provisions set out in a pupil’s Education, Health and Care (EHC) plan
must always be secured. Montpelier will work in full co-operation with the
local authority and relevant external agencies to ensure these provisions
are delivered effectively.

e Where the school has concerns about the behaviour of a pupil with an EHC
plan, staff will engage with the local authority at the earliest opportunity to
review support and identify additional strategies.

e Where appropriate, the school may request an emergency review of the EHC
plan to ensure it remains fit for purpose and that the pupil’s needs are being

fully met.

This approach ensures that the statutory rights of pupils with EHC plans are
upheld, while enabling the school to respond swiftly and collaboratively to

behavioural

concerns.

7. Types of Behaviour (including bullying) and adult responses

Valued

e Relating to behaviour which is positive, helpful, and intended to promote social

acceptance.

e Valued behaviour is characterised by a concern for the rights, feelings and welfare of
other people. Behaviour which benefits other people or society.
Valued behaviour can be defined as the ‘absence’ of inconvenient or detrimental

behaviour.

Inconvenient Behaviour

Difficult Detrimental
Behaviours

Dangerous detrimental
behaviours

Not doing as instructed, but
not to the detriment of
others.

Behaviour that causes harm
to anindividual, a group, to
the community or to the
environment.

Behaviour that is likely to
cause injury, harassment,
alarm or distress.
Behaviour that violates the
rights of another person.

Playing with / fiddling with
equipment

Leaving their table without
permission

Leaving the carpet during
input/story without
permission

Refusing to complete the
work or activity set
Choosing to do another
activity than the one the

Aggressive shouting/calling
out disruptive

Continued interruptions
Swearing

Answering back, mimicking
Name calling

Lying

Refusal to carry out an adult’s
request

Leaving the school
building

Spitting (directly
at another)
Pushing aggressively
Scratching
Pinching

Hair pulling
Hitting

Kicking

Fighting
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class are doing Distracting and/or disrupting | Biting

(reading/drawing on others’ learning by shouting, Punching

whiteboard etc) banging, making noises Throwing furniture
Rocking on their chair Throwing small equipment Physical or verbal bullying
Calling out/talking to a Leaving the classroom (see Bullying

friend without permission Policy

Not listening to instructions | Damage to property/pushing | for definition)
over furniture
Stealing
Rough Play

It is important, not to group inconvenient behaviour with detrimental behaviour.

The child who can find no reason to join in or complete a directed task often shows considerable
restraint in not allowing how they feel to result in behaviours that are detrimental.

The way staff respond to inconvenient behaviour may drive the behaviour to become
detrimental or de-escalate. Swapping staff may be an appropriate strategy to support the de-
escalation.

All of these behaviours are likely to be an indication of needing help or attention and pupils may
be in a very heightened, anxious state — possibly due to factors outside of school.

Difficult detrimental behaviour should not need SLT support unless it is persistent and
disruptive. Dangerous detrimental behaviour must have SLT support/intervention.

Consequences - Protective and/or Educational

It is essential that there is always an element of restorative practice. We must be able to show
how we have helped the student develop new skills or new ways of thinking through discussion,
debrief activity, or rehearsing. Restorative practices provide the student with the skills and
incentives to behave differently faced with the same set of circumstances reoccurring.

If there is no natural consequence, then sometimes a protective consequence is needed
immediately until we have been successful with our restorative practices. Protective
consequences are solely actions to ensure no further harm occurs in the short term.
Chronology of actions taken when a learner is not demonstrating valued

behaviour
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Each classroom will display the Montpelier BASICS hot air balloon poster which is titled ‘On
board for learning’. All adults and children's names in the class should be displayed on the
balloon in a way that the names can be removed when required.

Action 1 — Positive praise of others should be used if a member or some members of the class
are not on board for learning e.g. thank you to everyone who has the whiteboards out and
magnet eyes on me ready to listen to the first instruction.

Action 2 — Explicitly state expectation to child not on board for learning e.g. Child’s name ‘To be
ready to learn you need to turn your voice off and look at me thank you’ or Child’s name ‘you
are walking around, you need to sit in your seat, thank you. Adult should use a visual if required.

Action 3 —If child does not follow guidance, offer a limited choice e.g. ‘1 wonder if you need to
sit somewhere different, please choose the carpet or this chair, thank you’. If choice not
accepted by child, adult will pre-warn the child/children privately if possible that name will be
moved off the balloon until the child demonstrates they are back on board for learning.

Action 4 — Ignore the child/children to allow for processing time and focus on other learners
demonstrating valued learning behaviours. If child does not accept choice within reasonable
processing time. State on a 1:1 basis, not in front of the whole class ‘You are not on board for
learning’ remove name from balloon and place on teacher desk. State choice clearly to the child
about when their learning is completed and be clear about how to get back on board and name
replaced on the balloon e.g. ‘You can do your learning activity now or in your lunch time. Show
me you can focus/not distract others now or you can complete the task at lunch time’. If child
responds positively, replace name on balloon.

Action 5 — If child does not choose to demonstrate valued behaviours and be on board for
learning, the adult will request the child moves to an alternative learning area to allow other
class members to focus on learning. SLT support should be requested discretely, if child refuses
to move.

When actions 2, 3, 4 and 5 are required, the information should be recorded on sleuth to
maintain an accurate record of any unsocial or detrimental behaviour in the school learning
environments.

If a pupil reaches action 5, parents should be informed on the day. If action 4 is occurring several
times in a week parents should be informed by the class teacher. If a child reaches action 5 more
than once in a week or more than 3 times in a half term a target sheet should be considered in
discussion with SLT. If a target sheet is recommended, parents should be informed of the use of
the target sheet and sheets should be shared weekly with parents and recorded on sleuth.

All names should be placed on the balloon at the start of every lesson. It is important that no
child’s name is left off the balloon for any longer than the remainder of the lesson or time out of
the classroom.
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Adults as Stress Regulators...Not Behaviour Managers

OVERWHELM OVERWHELM The Window of Stress Tolerance;

* A small amount of stress is a positive thing; helps

with motivation, adrenaline

¢ If you are carrying large amounts of toxic stress
then the slightest trigger or upset, confusion,
flashback and you have no room to hold it before
overwhelm

® The healthy body has lots of space to hold small
amounts of stress throughout the day

CALM ALERT ALARM FEAR TERROR

.
L

e o g Sy |
Just the right state for learning — | Hyper arousal system Final port of call - linked to a sense of
ventral vagul nerve is active Body language — fidgety/restless | powerlessness
Can tap into exploratory/risk | Middle ear -tuned into high pitch | Shut-down or go into a shock (animal
taking Breathing — fast play dead)

Feel safe Speech-changes May take on another role, stop
Temperature - changes breathing or hysteria
Middle ear muscles tune out — no
sound
Shallow breathing, can't speak,
rocking, zone out

Conscious and Subconscious behaviour
Subconscious behaviour - unable to moderate or self-regulate.
Conscious behaviour - unwilling to moderate or self-regulate.

We believe that behaviour can be a mixture of both conscious and subconscious. Predominantly
conscious behaviours serve the individual well enough to encourage them to use the behaviour
despite any known potential consequence or punishment associated with the behaviour.
Predominantly sub-conscious behaviour is a sign of a failure to cope with an overwhelming
feeling. Such as being overwhelmed with frustration or overwhelmed with anxiety (arousal) or
overwhelmed with depression. If we punish conscious behaviours, we often create conflict. If
we punish subconscious behaviours, we can often generate more of the negative feelings
associated with injustice and the difficult or dangerous behaviours.
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Conscious or subconscious behaviour (see appendices 2 - 6 for example scripts)

Regulate — teaches pupil how
to shift states

Consider that the child may be in a negative stress system
such as; Fight or Flight system or Freeze system.

DO NOT ASK THEM TO RUN OR CARRY OUT HIGH IMPACT
ACTIVITIES — This could heighten stress further.

Offer regulation activities; distraction, fidget toys, job or
errand, heavy lifting, crunchy snack.

Mindfulness or safe zone and sensory activities

Play a game of thought, puzzle or other thought provoking
distraction Use a calm box/SOS bag or yoga/music

Consult plan — personal strategies for calm

Relate and connect- teaches
pupil relationship building

Warm, friendly, expressive face

Positive body language

Be attentive and in tune

Acknowledge feelings and meet body language

Let them know you are on their team, fellow traveler
Overcompensate for their past experiences

Reason — teaches pupil

Reduce your words, chunk information

Use multi -sensory techniques to describe or relay facts —
drawing

Drop the subject into a play situation or relate to own
feelings/experience

Avoid lecturing

Repair — teaches pupil how to
shift states

Fix it together — clear it up, mend it, give time back
Random acts of kindness — think of something that may
make that person fee | better

Avoid asking to say ‘sorry’, could ask them to check
someone is okay

Do something together to reduce the shame
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Procedure for getting help in the classroom (see appendices 2 - 6 for example scripts)

Inconvenient behaviour disturbing learning

Use this policy and staff scripted language
and strategies

Call year group leader who will allocate TA or
other support

Difficult detrimental behaviour

Use this policy and staff scripted language
and strategies

If behaviour continues and the child refuses
to leave the classroom, call 205/201 or 250
who will alert CORE team

Dangerous detrimental behaviour

Call 205/201 or 250 who will alert CORE team
immediately

Use this policy and staff scripted language
and strategies

Depending on child - call year group leader
who will allocate TA or other support

Notify a member of CORE team by calling
205/201 or 250

Call the police
Inform Core team via school office
immediately
Logging and reporting of behaviour incidents
Log Report

Persistent unsocial
behaviour

Log on SLEUTH and
discuss with YGL

Reported to parents as appropriate. Any
conversations must be logged on Arbor.

All detrimental
behaviour

Log on Sleuth and
discuss with CORE
team

Reported on the day either in writing or
via a conversation or call which must be
logged on Arbor.

Repeated incidents should be reported in
writing.

Log on SLEUTH and
Edukey if appropriate

Reported in writing
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Playground behaviour

At Montpelier Primary School, we recognise that playtime is a vital opportunity for children to

develop social skills, regulate emotions, and build positive relationships. To promote safe and

inclusive play, we implement a range of preventative measures. These include:

e All children in key stage one and two learning the Playground Plan (Appendix 7)

e Structured lunchtime clubs

e Avariety of engaging activities across the playground

e Playground Champions (children trained to support friendships)

e Named adults who are trained to support children in managing their behaviour

e Staff proactively model and reinforce positive interactions

Chronology of consequences for inconvenient or difficult detrimental behaviour on

playground such as name calling, consenting rough play, not following instructions.

Action 1 | Adult uses therapeutic language — see appendix 6

Action 2 | Child is reminded of playground expectations and has 2 minutes
reflection time.

Action 3 | Child is supported with calm and safe play before re-integrating
to the playground. Adult may play with child to support valued
playground behaviour

Action 4 | Child has 10 minutes reflection time, and an adult discusses
incident with them, child checks other child involved is ok.

Action 5 | Child is reminded of school values and supported with calm and
safe play before re-integrating. Child is closely monitored.

Action 6 | Incident is logged on white slip and reported to class teacher and
SLT. Incident is logged on Sleuth and SLT decide appropriate
consequences

Chronology of consequences for dangerous detrimental behaviour and some repeated

difficult detrimental behaviour such as fighting, racism, climbing fences.

Action 1 | Adult uses therapeutic language — see appendix section
Action 2 | Child is removed from main playground immediately — adult finds
safe place to wait
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Incident is logged on white slip and reported to class teacher and
SLT at the end of break / lunch.

Incident logged on sleuth

Action 3 | Restorative work to investigate what has happened

Action 4 | Senior teachers inform parents, and further restorative
consequences are agreed.

Action 5 | Child offered alternative indoor activities to learn safe, calm play

before re-integrating to playground.

Behaviour during PE lessons

Physical Education (PE) lessons are an important part of our curriculum at Montpelier,

supporting children’s physical development, teamwork, and emotional regulation. We expect all

pupils to engage positively and respectfully during PE, following instructions and demonstrating

good teamwork skills. Preventative strategies include clear routines, visual timetables, and

differentiated activities to ensure all children can participate successfully.

Action 1 | De-escalating language used as described in this policy (appendix
4).

Action 2 | Child has two minutes reflection time and completes simple
reflection activity.

Action 3 | De-escalating language used as described in this policy.

Action 4 | Red card — child completes reflection activity supervised by year
group leader or teacher supporting PE for 10 minutes before
returning to PE.

Anti-bullying, perceived bullying & bullying
We are firmly committed to providing a safe, caring and inclusive environment where

every pupil can learn and thrive without fear of bullying, harassment or discrimination.
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Bullying in any form is never tolerated. All incidents are addressed swiftly,
proportionately and restoratively, with the highest priority given to pupil safety and
wellbeing.

Our ethos promotes belonging, identity and safety. We expect exemplary conduct
within school and hold pupils accountable for their actions in the wider community and
online. Staff, pupils and parents work in partnership to prevent bullying, recognising
that it can impact individuals differently and that tackling it requires collective
responsibility.

This policy ensures that:
e Pupils and staff are clear about what constitutes bullying.
e Victims are supported with empathy, practical help and, where needed,
personalised interventions.
e Perpetrators are held accountable and supported to change their behaviour.
e Trends are monitored rigorously to inform preventative action.

Definition of Bullying

Bullying is defined as the repetitive, intentional harm of one person or group by
another, where there is an imbalance of power.

Bullying is therefore:
e Deliberately hurtful
e Repeated over time
o Difficult for the victim to defend against

This definition includes bullying that is verbal, physical, emotional, discriminatory,
sexual or online, ensuring a comprehensive safeguarding response.

TYPE OF BULLYING DEFINITION

Emotional Excluding, ignoring, spreading rumours,
intimidation, tormenting, threatening looks or
gestures.

Physical

Hitting, kicking, pushing, biting, spitting, taking
or damaging belongings, or use of violence.
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Prejudice-based and Any bullying linked to a protected characteristic:
discriminatory, racial, religious or faith-based; sexist or gender-
including: based; homophobic, biphobic or transphobic;

disability-related. Includes derogatory
comments, slurs, graffiti or targeted exclusion.

Sexual Harassment / Child- Explicit sexual remarks, display of sexual
on-Child Abuse material, sexual gestures, unwanted physical

attention, comments about sexual reputation or
performance, or inappropriate touching

Verbal Name-calling, sarcasm, taunting, mocking,
discriminatory comments, offensive “jokes”.
Cyber-bullying Harm caused through online platforms,

messaging apps, gaming, or image/video
sharing, including Al-generated content. May
involve impersonation, humiliation, exclusion or
threats.

Bullying affects everyone — the target, the perpetrator, witnesses, friends and
families. At Montpelier we are clear: bullying is never an acceptable part of school
life or growing up. We take a proactive stance, addressing in-person and online
bullying through whole-school education, staff training and parent partnership.

At Montpelier, prevention is built into our culture. We:

Use weekly circle times, PSHE and rights respecting ethos to empower
pupils to speak out and resolve conflict.

Ensure senior leaders are visible on the playground and provide pupils with
access to

a weekly counselling “Space” session.

Deliver comprehensive online safety education through Purple Mash and
thematic teaching, supported by parent workshops.

Train all staff to respond swiftly and effectively to any form of bullying,
including online incidents.

Reinforce positive behaviour through class charters, Montpelier values,
house points and achievement assemblies.
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Promote pupil leadership: Year 6 young leaders, playground champions,
eco-committee, cyber committee and school council members model
respectful behaviour and encourage constructive play.

Pupil leadership groups such as the playground champions actively promote
kindness, support mediation in minor playground disputes and increase
inclusion through supporting play

Enrich playtimes through lunchtime sports, with supervisors trained to
foster inclusion and manage incidents proactively.

Responding to Bullying

Immediate reporting: All concerns must be reported to the class teacher,
who liaises with the SLT.

Fact-finding: Staff establish a clear picture by speaking with the alleged
perpetrator(s), victim(s), witnesses and parents where appropriate.
Restorative approach: If bullying is confirmed, senior leaders use
restorative practice so perpetrators fully understand the impact of their
actions and take action to make amends. Pupils are clear that repeat
behaviours will not be tolerated.

Recording and communication: Every incident is logged on the school
behaviour system and parents of both parties are informed.

Escalation: If behaviour does not improve, the Headteacher (or senior
leader) meets with parents to agree clear boundaries and expectations.
Sustained intervention: Further incidents trigger additional support and
where appropriate, referral to external agencies alongside proportionate
sanctions.

Safeguarding priority: Action continues until bullying has ceased and all
pupils involved feel safe, supported and reintegrated into school life.

Recording, analysis, and monitoring of bullying incidents

At Montpelier, all bullying incidents are systematically recorded with details of the
incident, those involved, actions taken and outcomes. Records are regularly
analysed to identify trends, patterns or disproportionality across pupil groups. This
informs targeted interventions, policy adjustments and staff training.

Monitoring takes place termly and is reported to governors, ensuring
accountability. This rigorous approach ensures that bullying is addressed
effectively, preventative strategies
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remain responsive and our school remains a safe, respectful and inclusive
environment for all pupils.

Support for pupils who have been bullied, and those vulnerable to bullying:

Montpelier provides immediate emotional and practical support for pupils who
have been bullied, as well as those identified as vulnerable. Parents and carers are
engaged promptly and individualised support plans are implemented where
needed to build resilience and restore wellbeing.

Our culture of empathy, inclusion and restorative practice ensures that pupils feel
safe, regain confidence and are empowered to re-engage positively with school life
thereby empowering pupils to overcome the effects of bullying and feel safe within
the school community.

Training for staff and governors in preventing and handling bullying:

We prioritise ongoing professional development for all staff and governors to ensure a
consistent, whole-school approach to preventing and addressing bullying. Staff receive
regular training on recognising and responding to all forms of bullying, with specific focus
on online safety, prejudice-based incidents and child-on-child abuse.

Governors are routinely briefed on anti-bullying policies, procedures and data
trends, enabling them to provide effective challenge and support. Training
emphasises proactive prevention, early intervention, and restorative strategies,
alongside collaboration with parents, pupils and external agencies.

This ensures a coordinated safeguarding culture where all adults are confident,
vigilant and equipped to protect the wellbeing of every pupil. As a result, staff and
governors act swiftly and consistently, and pupils report high levels of confidence
in adult support.

Exclusion and suspension

Fixed term suspension may be imposed in response to breaches of the behaviour policy,
including persistent disruptive behaviour, where these are not considered sufficiently serious
to warrant a permanent exclusion but where lesser sanctions such as internal exclusion are
considered inappropriate.

Permanent exclusion may be imposed for persistent breaches of the behaviour policy, i.e. as a

final step in a process for dealing with unacceptable behaviour and following a wide range of

strategies that have been tried without success. Permanent exclusion is an acknowledgement

that the school has exhausted all available strategies.

26




Permanent exclusion may be imposed for a serious breach of the behaviour policy, i.e. there
may be circumstances where it is appropriate to permanently exclude a pupil for a first or one-
off serious offence, such as:

e Involvement with an offensive weapon

e Supply or intent to supply an illegal substance

e Serious actual or threatened violence against another pupil or a member of staff
e Sexual misconduct

This list is not intended to be exhaustive or prescriptive but rather to provide examples of the
type of behaviour/incident that might lead to permanent exclusion.

Very serious behaviour issues such as a violent act resulting in physical injury or acts of racist,
homophobic or sexual abuse should be referred directly to the Deputy/Assistant Head teacher.
In extreme circumstances or as a last resort the Co-head teachers may consider the possibility of
short or longer suspension or permanent exclusion. All such incidents will be recorded on the
school’s behaviour recording system — Sleuth.

If a pupil deliberately physically assaults a member of staff this may result in a short- or longer-
term suspension as deemed appropriate by the investigating member of the senior leadership
team.

It is essential to gain the support and cooperation of parents when a pupil fails to adhere to the
school’s code of conduct. A meeting may be arranged with parents at any stage to ensure they
are kept fully informed and to avoid more serious sanctions being imposed.

Positive Handling (reasonable force)

At Montpelier School we only use ‘reasonable force’ when absolutely necessary. See
Safeguarding Policy for details. For most situations, even of dangerous anti-social behaviours,
reasonable force will be a last resort. However, it may be necessary to enforce restraining
techniques if a child/adult is in immediate danger or if there is significant damage to property. If
reasonable force has had to be used, this will be documented factually and parents and SLT
notified. All members of staff have legal power to use reasonable force and at Montpelier it is
recognised as part of staff’s duty of care but is only ever used in exceptional circumstances and
with the highest regard for pupil safety and dignity.

Staff may use reasonable force to prevent a pupil from:
e Causing disorder
e Hurting themselves or others
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e Damaging property
e Committing an offence

Principles for use:
e Always a last resort, after de-escalation strategies have been exhausted
where possible.
e The minimum force, for the shortest possible time.
e Actions must protect the safety and dignity of all involved.
e Never used as punishment or to cause pain or humiliation.
e Everyincident must be accurately recorded and reported to parents.

e Reasonable force should normally only be applied by trained staff, unless
a child is at immediate risk of serious harm.

When considering reasonable force, staff must carefully weigh the risks and pay
particular attention to any vulnerabilities, including SEND, mental health needs or
medical conditions,

ensuring that reasonable adjustments are made.

Confiscation, searches, screening

Searching, screening and confiscation is conducted in line with the DFE’s |atest
guidance on searching, screening and confiscation.

Confiscation
e Any prohibited items found in a pupil’s possession during a search will be
confiscated and not returned.
e Items considered harmful, unsafe or detrimental to school discipline will
also be confiscated. These will only be returned to the pupil following
discussion with senior leaders, and, where appropriate, parents or carers.

e Decisions around confiscation are always made with pupil safety,
safeguarding and school culture as the highest priorities.

Searching a pupil

At Montpelier we recognise that searches are sometimes necessary to maintain
safety, order and discipline. They are always conducted in line with DfE statutory
guidance (Searching, Screening and Confiscation, 2022), with pupil dignity and
safeguarding as the highest priorities.
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General Principles

We will normally seek parental/carer consent before conducting a search,
and, wherever possible, ensure that two members of staff are present
(ideally senior leaders).

However, under law, staff do not require parental consent to search for
prohibited items, including weapons, drugs, vapes, stolen property, or other
items that pose a serious risk.

Authorised staff may also search with a pupil’s consent for items banned under
school rules.

Searches will only take place on school premises, or where staff have
lawful control (e.g. on school trips), and, where possible, will be conducted
away from other pupils.

Safeguarding and Staff Roles

Searches are normally carried out by staff of the same sex as the pupil,
with a same-sex witness present.
In urgent circumstances where there is risk of serious harm, a search may

be carried out by a staff member of the opposite sex; and/or without a
witness.

Any such incident must be immediately reported to senior staff and a written
record made.

Search Procedures

Before conducting a search, authorised staff will:

Assess urgency and potential risk if the search is not conducted.
Consider whether the search itself may pose a safeguarding risk.

Explain to the pupil why they are being searched, what the process will
involve and where it will take place.

Give the pupil the opportunity to ask questions and to cooperate.
Where possible, seek parental cooperation.

Scope of Searches

Searches may include a pupil’s outer clothing (e.g. coats, jumpers, hats,
scarves, shoes).

Searches may also include possessions such as school bags, pencil cases,
sports kits or library bags.

Metal detectors may be used where appropriate.
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Refusal to Cooperate

If a pupil refuses to agree to a search, a proportionate behaviour sanction
may be applied.

A member of the SLT will be informed and the reasons for refusal explored.
In cases where there is imminent risk of harm, authorised staff may decide
to use reasonable force (see Section on Reasonable Force). This will be

decided on a case-by-case basis.

Safeguarding Priority

When considering a search, staff must recognise any specific vulnerabilities (SEND,
mental health, medical needs) and ensure reasonable adjustments are made. All
actions must protect the safety, dignity and rights of the pupil.

Informing the designated safeguarding lead (DSL)

The staff member who carries out a search must inform the Designated

Safeguarding Lead (DSL) without delay, following the reporting procedures set out

in the Child Protection and Safeguarding Policy. This applies:

e whenever there were reasonable grounds to suspect a pupil was in possession
of a prohibited item (see Section 3); or
e if the search has revealed, or may indicate, a safeguarding risk.

All searches for prohibited items — including those where nothing is found — must

be accurately recorded in the school’s safeguarding system.

This ensures that patterns can be monitored, safeguarding risks are not missed and
accountability is maintained.

Support after a search

Regardless of whether items are found, the school will always consider
whether the pupil may be suffering, or likely to suffer, harm as a result of:
the reasons for the search, the search process itself, or the outcome of the
search.

Where concerns arise, staff will follow the Child Protection and
Safeguarding Policy and report immediately to the DSL. The DSL will
determine whether pastoral support, early help or referral to children’s
social care is required.

Particular consideration will be given to any pupil who has been strip

searched more than once, or to groups of pupils who may be at increased
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risk of being subject to such searches. Preventative approaches and
additional safeguarding measures will be implemented where necessary.

Off-site detrimental or dangerous behaviour

Montpelier pupils are expected to uphold the same high standards of conduct
beyond the school gates as they do in school. Sanctions may be applied where
detrimental or dangerous behaviour occurs off-site and a pupil is representing the
school, including when:

e taking part in a school-organised or school-related activity (e.g. trips,

events, competitions),

e travelling to or from school,

e wearing school uniform, or

e otherwise identifiable as a pupil of Montpelier.

Sanctions may also be applied for detrimental or dangerous behaviour outside these
circumstances if the behaviour:

e has repercussions for the orderly running of the school,

e poses a threat to another pupil, or

e could adversely affect the reputation of the school.

Sanctions will be issued and in all cases; responses will be proportionate,
consistent and aligned with safeguarding responsibilities, ensuring pupils
understand that they represent Montpelier at all times.

Online detrimental and dangerous behaviour

Montpelier holds pupils to the same high standards of behaviour online as in
person. Sanctions may be applied for online conduct where:

e it poses a threat or causes harm to another pupil,

e it has repercussions for the orderly running of the schoal,

e it could adversely affect the reputation of the school, or

e the pupil is identifiable as a member of Montpelier.

Responses will be proportionate and safeguarding-led, with a focus on educating
pupils about responsible online behaviour and supporting victims of online harm.
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Suspected criminal behaviour

o  Where a pupil is suspected of criminal behaviour, the school will make an initial
assessment to determine whether the incident should be reported to the police.

e Inestablishing the facts, staff will seek to preserve any relevant evidence so it
can be passed to the police.
e Ifareportis required, this will be made by the one of the Co- Headteachers

The school will not interfere with any police investigation but may continue its own
enquiries and apply sanctions, provided these do not conflict with police action.

Where a matter is reported to the police, the Designated Safeguarding Lead (DSL)
will also consider whether a referral to children’s social care is appropriate,
ensuring a joined-up safeguarding response.

Zero-tolerance approach to sexual harassment and sexual violence

Montpelier ensures that all reports of sexual harassment and/or violence are
taken seriously, never minimised and never ignored.

Pupils are actively encouraged to speak up about anything that makes them feel
uncomfortable, no matter how ‘small’ they believe it might be. They are reassured
that they will be listened to, supported and protected.

School Response

The school’s response will always be:
e Proportionate — actions match the seriousness of the incident.

e Considered — decisions are based on a full understanding of the context
and needs of those involved.

e Supportive — both victims and alleged perpetrators are provided with
pastoral care and safeguarding oversight.

e Case-by-case — responses reflect individual circumstances and safeguarding
risk.

Procedures

Montpelier has clear safeguarding procedures to respond to all concerns regarding a
pupil’s safety
or wellbeing. These include:

e Responding promptly and appropriately to a report.
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e Carrying out risk assessments, where needed, to determine whether to:
manage the incident internally, make a referral to early help, make a referral
to children’s social care, or report the matter to the police.

For detailed procedures, please refer to the Child Protection and Safeguarding
Policy.

Malicious allegations
e If a pupil makes an allegation against a member of staff that is found to be
deliberately invented or malicious, the school will consider whether
disciplinary action should be taken in line with this policy.
e If a pupil makes an allegation of sexual violence or sexual harassment
against another pupil that is shown to be deliberately invented or
malicious, the same approach will apply.

Safeguarding Considerations
e Wherean allegation is determined to be unsubstantiated, unfounded, false
or malicious, the school, in consultation with the Local Authority
Designated Officer (LADO) where appropriate, will consider whether: the
pupil who made the allegation may require support, or the allegation may
have been a cry for help. If so, a referral to children’s social care may be
made.

Pastoral Needs

e The school will also carefully consider the pastoral needs of staff and pupils
who have been accused, ensuring support is available and that wellbeing is
monitored.

For full procedures, please refer to the Child Protection and Safeguarding Policy.
8. Partnership with parents

We work closely with our parents to ensure the consistent approach of the Therapeutic
behaviour policy. All individual plans and approaches are shared with parents and where
appropriate parents are involved in the planning process of therapeutic strategies for
individual pupils. Parents will be informed, where appropriate, and invited to meetings
with outside professionals. Parents will be informed of all incidents of Dangerous anti-
social behaviour and their protective consequences.
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9. Staff Development and Wellbeing

Montpelier Primary School is committed to supporting staff in developing the knowledge, skills
and confidence to implement therapeutic approaches to behaviour. All staff receive regular
training in trauma-informed practice, emotion coaching, and the Hackett Continuum, ensuring a
consistent and compassionate response to pupil behaviour. We recognise that working with
children who have complex emotional needs can be demanding, and we prioritise staff
wellbeing through access to School Counsellor, peer support, and reflective practice sessions. By
investing in professional development and creating a culture of care for adults as well as
children, we strengthen our whole-school capacity to build safe, nurturing relationships and
promote positive behaviour.

10. Policy Review and Updates
e Review Cycle
e Stakeholder Involvement
e Continuous Improvement
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Section 11
Appendix 1 — Responding to Valued behaviours

Children expect feedback on their valued behaviour and are used to having valued behaviour
recognised. Such acts as picking up litter, holding a door open, being polite etc are not taken for
granted but also not overly celebrated/rewarded — a thank you and appreciation but not a
sticker/certificate. When children feel safe, liked, praised, rewarded, included, involved,
consulted, motivated, heard, rested, successful, accepted, needed, appreciated and nurtured
they are more likely to behave in a valued way

Create a calm and well-ordered environment for teaching and learning and fostering a pride in
it. Lessons are well-planned and children are motivated and keen to learn — no learning time is
wasted.

Positive Reinforcement Ideas;

¢ Non-verbal examples are good for not interrupting the learning eg Thumbs up, point to your
own smile

* Words of encouragement — be specific and tell them what you are praising them for! (Praise
for specific, small valued behaviours increases the chance of others following)

¢ ‘I have noticed ....... | like how...
* Stickers — can be given for particular encouragement

* Peers encouraging each other

Gt

¢ Inform parents — verbally at pick up time, phone call, well done slips —_
¢ Send to another teacher in the team or their previous teacher ér ob.’

¢ Send to CORE team to show good work
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Appendix 2

Inconvenient Behaviour — Example Scripts

All conversations with children should reflect the intention ‘praise in public, reprimand in private’.

can see X and X
sitting up! | can
see they are on
board for
learning.

too, but it’s time
for writing now.

| can see you
may not be
comfortable
there but stay
seated until we
have finished,
thank you.
Time for writing
—vyou did it so
well yesterday.

You need to sit
up for this
lesson, but you
can sit in your
favourite way
for story time
later.

| wonder if we
will be faster at
the table or
book corner?
(repeat)

Are you starting
your work with
the words or a
picture?
(repeat)

It is time to sit
up now, or we
can practice at
play time.

You can do your
learning activity
now or in your
lunch time. Show
me you can
focus/not distract
others now or you
can complete the
task at lunch time.

Example Action 1 Action 2 Action 3 Action 4 Action 5
Behaviours Positive State the facts Limited Choice Consequence Working
Phrasing give clear outside the
expectation. classroom
Leaving their Thank you to Adult should use | | wonder if you Ignore the When | feel
desk or carpet everyone who a visual if need to sit child/children to distracted, |
area without has the required. somewhere allow for try working at
permission whiteboards out different, please | processing time a different
and magnet You are walking | choose the and focus on other | desk—see if
eyes on me, around. You carpet or this learners working in X
ready to listen need to sit in chair, thank you’ | demonstrating class / office
to the first your seat, thank prosocial learning makes it
instruction. you. behaviours. If easier to
Are you going to | child does not learn so that
You are drawing | sit on yourown | accept choice you can play
Refusing to and the task i‘s or with the within reasqnable at lunch time.
complete the I like the way to write the first | group?’ processing time.
work set ye”ow table sentence. You (r‘epeat)_
have started need to start You are not on You can work
their work so your writing Would you like | board forlearning | in X or you
quickly —you now sothat we | to sjt on the can choose to
. . are on board for | can getit chair at this Remove child’s finish it later
Sitting with i finished quick. name from balloon t lunch ti
head on desk learning. desk or that at lunch time.
desk? (repeat) and place on
| love it that | | like drawing teacher desk.
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Appendix 3

Difficult detrimental Behaviour — Example Scripts
All conversations with children should reflect the intention ‘praise in public, reprimand in private’.

objects in the
classroom

question so | will
talk to you when
you are waiting
quietly.

NAME, | can see
you know the
answer but at
the moment it is
X’s turn to share
their thoughts.

Ignore
secondary
behaviour — eye
rolling, personal
comments etc.

learning. Stop
shouting /
banging so that
we can all learn
and you will be
on board for
learning.

NAME, | can see
you are not
ready for
learning by the
noises you are
making. Making
noises in the
classroom is not
allowed. It
stops others
learning. Show
me you are on
board for
learning.

to me or XX?

NAME, you
need to show
me you are
ready to learn
quietly. Would
you like to work
here orin the
book corner?

child does not
accept choice
within reasonable
processing time.

NAME, you are not
on board for
learning.

Remove child’s
name from balloon
and place on
teacher desk.

You can do your
learning activity
now or in your
lunch time. Show
me you can focus
now or you can
complete the task
at lunch time.

Example Action 1 Action 2 Action 3 Action 4 Action 5
Behaviours Positive State the facts Limited Choice Consequence Working
Phrasing give clear outside the
expectation. classroom
Aggressive Thank you to Adult should use | NAME, we need | Ignore the The children
shouting/calling | everyone whois | a visual if to talk about child/children to in class X
out / banging using a quiet required. how you can allow for need to focus
disruptively voice to talk to help all the processing time on their
their partner. NAME, you are children in the and focus on other | learning now.
Answering making noise, class learn by learners Work in class
Back/mimicking | | can see you anditis behaving demonstrating X / Office X so
would like to stopping other quietly. Would prosocial learning that you can
Throwing small answer the children from you like to speak | behaviours. If focus and get

your learning
completed
before lunch
time.

Using a loud
voice is not
allowed in
our class
during
learning time.
Try working in
class X so that
you can focus
and get your
work done.
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Appendix 4

Inconvenient Behaviour in PE — Example Scripts

All conversations with children should reflect the intention ‘praise in public, reprimand in private’. Adult should
use a visual if required.

Not following
instructions
(often to stop
activity)

instructions.

| can see you
may not be
enjoying this
game but take
part for now
and we will play
something
differentina
minute.

| like the way all
of group 3 have
started their
game so quickly
—you are on
board for
learning.

I love it that |
can X and X
sitting up! | can
see they are on
board for
learning.

You need to join
in with your
group, thank
you.

You are running
and the task
throw a ball
with your
partner. You
need to start
your now so
that we can get
on to the next
game.

| like X too, but
it’s time for PE
now.

Time for PE —
you did it so
well last week.

You need to sit
up for this
lesson, but you
can sit in your
favourite way
later.

please choose
group A or
group B.

I wonder if it
would be easier
to play over
there (other
nearby
location). You
can do your
game here or
there.

processing time
and focus on
other learners
demonstrating
prosocial
learning
behaviours. If
child does not
accept choice
within
reasonable
processing time.

‘You are not on
board for
learning’

Tell the child
they need two
minutes
reflection time.

Example Action 1 Action 2 Action 3 Action 4 Action 5
Behaviours Positive State the facts Limited Choice Consequence Working outside
Phrasing give clear the classroom
expectation.
Rough physical Thank you to | wonder if you Ignore the When | feel
contact duringa | everyone whois | NAME, you are need to join a child/children to | distracted, I try
game following my walking around. | different group, | allow for having a break

and working
somewhere
else. Go and
see X (YGL) for
10 mins and
then show me
you are ready to
learn when you
return.
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Appendix 5

Dangerous Detrimental Behaviour — Scripts for emotion coaching
Example Immediate Validating and Set clear Offer co- Problem solve
Behaviours Safety and Naming boundaries regulation

Containment Emotions Only do this

after the child is
regulated.
| can see you’re | | cannot letyou | Would you like When you're

Leaving the I am not chasing | really upset. hurt X. 1am to squeeze a ready, we can
classroom you; | am That’s okay— here to help cushion or take talk about what

standing here to | we’ll get you. deep breaths made you feel
Spitting make sure you through this with me? SO angry.
(directly are safe. When | together. | cannot let you
at another) you are ready, | hurt anyone, so | You can choose Let’s think about
Pushing can help you Something bigis | | am going to to sit with me or | how we can
aggressively solve the going on inside. | take the chair take a moment help your body
Scratching problem. I’m here, and | away. in the calm feel safe when
Pinching want to space. those big
Hair Your actions understand. feelings come.
pulling have hurt X. We can go fora
Hitting Use your words It's hard when walk outside or Let’s find
Kicking and | will listen. feelings get that sit on this another way to
Fighting big. You're not cushion so that show how you
Biting No Thank you. alone. we can be safe. | feel.
Punching With flat hand.

Your feelings are Let’s breathe

Throwing You have okay, but together—
furniture stopped hurting | throwing things watch me and

— thank you. is not safe. follow my

breath.
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Appendix 6

Inconvenient Behaviour in Playground

Name calling

Not following
instructions

game was
getting rough.

| noticed you
followed the
playground plan
— well done.

Thank you for
using your
words instead of
fighting. That
helps everyone
feel safe.

first. Please take
a step back.

| can see you're
upset. It’s okay
to feel angry,
but it’s not okay
to hurt each
other. Did you
follow the
playground
plan?

calling and that
is not safe /
kind/ allowed.
Sit for two
minutes over
here.

(After the
reflection time)
You must play
safely at school,
let’s think of
another game
you could play,
or play in the
small world
area.

An issue that
resulted in an
injury must be
written on a
white slip.

finding it hard to
solve problems
safely.

Because this has
happened again,
you need some
reflection time
to think about
better choices.

Incident
recorded on
white slip. Child

removed from
playground if
there is a safety
risk. Core team
decide on
actions
according to
incident.

Example Action 1 Action 2 Action 3 Action 4 Action 5
Behaviours Positive State the facts Reflection time Consequence
Phrasing give clear and Limited Restorative
expectation. Choice Activity
Rough physical | like the way | can see there’s | You were I’ve noticed this | Completed at
contact duringa | you stopped a problem here. | playing rough / has happened lunchtime
game quickly when Let’s make sure | kicking/ again. That tells | following day
you realised the | everyoneissafe | pushing/name | me you're still for agreed

amount of time.
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Appendix 7

Playground Plan

1. Firmly say “stop it, | don’t like it” with your hands behind your
back

2. Walk away

3. Tell an adult

S
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Appendix 8 - Pupil Reflection Sheet: Playground Incident

Name:

Date:

Class:

1. What happened?

2. Describe the incident that occurred on the playground.

3. Why do you think happened?
Reflect on the reasons behind

your actions.

4. How did you feel at the time?

5. Share your emotions and thoughts during the incident.
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1. How do you think your actions affected others?

Consider the impact on your peers, playworkers, and yourself.

2. What could you have done differently?

Think about alternative actions you could have taken.

3. What will you do next time?

Plan how you will behave differently in the future.
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Appendix 9 - Reflective Letter Template
Name:

Date:

Class:

Dear ,

| would like to apologise for my behaviour on during

| understand that my actions were not acceptable. This letter is my chance to reflect,
take responsibility and show how | will do better in the future.

1. What I did

(Explain clearly what happened. What did you do?)

2. How it affected others

(How did your behaviour make others feel or what impact did it have?)

3. Why it was wrong
(Why was this behaviour not the right choice?)

4. How I will make it right
(What can you do now to put things right or repair the harm?)

5. What I will do differently next time

(How will you change your behaviour in the future?)

| am sorry for my actions and for the upset they caused. Thank you for giving me the
chance to put things right.

Sincerely,
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Appendix 10 — Reflective letter template EYFS

Name: Date: Class:

Dear
(I am saying sorry to...)

1. What I Did
Pick a picture that shows what happened:
. Option 1: (I stopped listening)

. Option 2:+7 (I shouted)
. Option 3: *© (I hurt someone)

. Option 4: '*' (I made someone sad}

/ Or draw what you did here:

2. Why It Was Wrong

Pick why what you did was wrong:
+  Option 1:, .. {It made someone .sad)
+  Option 2: " (It made someone angry)

*  Option 3:© e {lt wasn't kind)

/ Or draw why it was wrong:

3. How [ Will Make It Right

Pick what you will do to make it better:
+  Option 1: (Say sorry)

*  Option 2: © (Help someone)

+  Option 3: *c(Talk to a teacher or friend)
/ Or draw what you will do to make it right:
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4. What 1 Will Do Next Time

Pick what you willl do differently next time:
* Option 1: (Stop and think)
+ Option 2: :.: (Be kind)
*  Option 3:/ (Ask for help)

/" Or draw what you will do next time:

I am really sorry.
Thank you for listening to me.

Sincerely,
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Appendix 11

Montpelier Primary School Parent/Carer Code of Conduct

What is this?

The Parent/Carer Code of Conduct is an unsigned agreement between parents/carers, visitors and
Montpelier Primary School. Parents/carers should expect an open and mutually respectful
relationship with our school. They can be confident that, should a concern arise, it will be taken
seriously, dealt with in a timely and courteous manner and in line with the current school policies.
In turn, the school staff and leadership expect a reciprocal level of respect and courtesy from
parents/carers and other visitors to the school.

We expect all adults who visit or communicate with the school to behave in a reasonable way
towards other members of the school community. In the event of a dispute over what is,
‘reasonable’, the co-headteachers will be the final arbiters.

We use the term ‘parents/carers’ to refer to:
. Anyone with parental responsibility for a child.
. Anyone caring for a child (such as grandparents or childminders).

Expectations

Montpelier Primary School has a separate staff Code of Conduct which outlines expectations
that we have of our staff; as a parent/carer, you can expect staff to adhere to these.

Parents/carers are expected to:

. Respect the ethos, vision and values of our school.
. Work together with staff in the best interests of our children.
. Treat all members of the school community with respect — setting a good

example with language and behaviour.

° Seek a peaceful solution to all issues.

. Address their own child’s behaviour (or that of those in their care), particularly in

public, where it could lead to conflict, aggression or unsafe conduct.
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Respect the school environment, including keeping the school tidy by not

littering.

Following any parking/traffic regulations and doing the right thing when delivering and

collecting children from school.

Respectfully approach the right member of school staff to help resolve any issues of

concern.

Behaviours

The school will not tolerate parents/carers or visitors exhibiting the following:

Disruptive behaviour which interferes or threatens to interfere with any of

the school’s operations or activities.

Use of inappropriate or offensive language or displays of aggression towards anyone.
Threatening staff, visitors, fellow parents/carers or a child.
Damaging or destroying school property.
Sending abusive or threatening messages including texts, voicemail, phone,
email, the school’s parent communication app, or social media.

Posting defamatory, offensive or derogatory comments about the school on social
media.

The use of physical or verbal aggression towards another adult or child.

Approaching someone else’s child to discuss an issue or chastise

them.

Smoking, vaping, possessing/taking illegal drugs on the site.

Bringing pets or animals onto the school premises without prior consent

(other than guide dogs).
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Breaching the code

The school will always respond to an incident in a proportional way. The final decision for how
to respond to breaches of the code of conduct rests with the co-headteachers, who will
determine whether to consult the Chair of Governors, depending upon the circumstances.
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